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Learning Outcomes

Participants will be able to:
Describe the Provost’s Initiative on Evidence of
Teaching Effectiveness
Outline best practice research on “course
evaluations/student end of semester surveys”
Outline what OU and other institutions are
currently using for "Student End of Semester
Surveys”
Review possible recommendations for OU for
Student End of Semester Surveys
Share experiences and insights on "Student End of
Semester Surveys”



Purpose of Provost’s Initiative on

Evidence of Teaching Effectiveness

To enhance Student, Faculty and Institutional Success

Improve course delivery, instruction and enhance student learning
Support the value and importance of teaching andlearning

Develop and implement research-based, best practicesfor “course
evaluations” and additional evidence of teaching effectiveness

Create a streamlined “course evaluation” processthatis effective and
efficient

Use the results and data as evidence for:
teachingimprovement
curriculum improvement
tenure and merit decisions



Goals of Initiative

To revise and enhance the “course evaluation”
(student end of semester survey)

To promote additional evidence-based practices
that are used to demonstrate teaching
effectiveness for

formative (growth and improvement of teaching)

summative (decision-making, tenure, promotion and
merit) assessments.



Task Forces- Long Term Project

This initiative is a long term (3-5 year) project
Task Force 1- Course Evaluations Revisited

Task Force 2- Additional Evidence of
Teaching Effectiveness

Task Force 1 -2016-2017- diverse representation from college
and professional schools (nominations from deans and then co-
chairs select)



Task Force 1-

Course Evaluations Revisited

Part A- Course Evaluation Questions

Rename (move away from Course Evaluation)

Ratings- 5 highest-1 lowest

Demographic questions

12-15 core common questions

Additional questions per school/department/individual faculty
Part B- Course Evaluation System

Format: paper-pencil, online, Scantron, other

How are results analyzed and summarized

If online- how to ensure adequate response rate
Where is it "housed”- e.g.- Institutional Research and Assessment

Who at school/department level is involved



Task Force 2-

Additional Evidence of Teaching Effectiveness

How to use Evidence of Teaching Effectiveness

Part A- How isinformation about “"Course Evaluation” shared with
faculty

How is it used for formative (ongoing growth and improvement) and
summative (decision-making-PTR, annual reviews, merit, course scheduling)

Who meets and shares it with faculty (e.g. mentor vs review committee-
conflict of interest)

Part B- Additional Evidence of Teaching Effectiveness
How to triangulate evidence of teaching effectiveness
What other evidence can/should be used to demonstrate teaching effectiveness
How/who uses this information
Develop “peer evaluation” with checklist protocol

Part C-Teaching and Tenure, Promotion, Merit

Formative evaluation- mentorship
Summative evaluation- how to use information for decision-making
Review and revise tenure documents, merit, etc



Best Practices in Evidence of Teaching Effectiveness

For make formative (improvement) and summative
(tenure, decision-making, merit) evaluation of teaching

There should be a triangulation of evidence (multiple
types of examples-student surveys, narratives, protocol
observations, portfolios, syllabi, exit interviews, etc.)

What we call “course evaluations” should not be used as
the sole or major determiningfactor in decision-making

What we call “"course evaluations” are actually “student
satisfaction surveys” and provide importantinformation
but do not provide a "“complete, accurate, valid” data if
used alone



Current State of Affairs at OU: “Course

Evaluations”- Student End of Semester Surveys

More than 25 different “evaluations” with no
standardization including a range of online
(including five different systems), Scantron,
paper-and-pencil
Broad range of types of questions

Questions that are rated plus comments

Some are only questions

Some are only comments or essays style questions
Most have scoring of 1-5

Most have 5 as the highest
Some have 1 as the highest
Some have no ratings



How It Is used

Range of how information is shared back with faculty
Some getraw data (including handwritten comments)
Some getit analyzed

Range of when faculty see results
Some given it during next semester
Some canaccessitonline
Some only see it when they ask for it
Some do not even know they can see it

Range of who and how it is administered
One schooldoes not allow chairs/dean to view

Range of how it is used

Few use it for formative reviews with chairs or mentors

All use it for tenure purposes-

Some only use the “course evaluation” survey for decision-making
Some use it with other data
Some only use individual questions



Faculty Focus Group

In winter 2015 held faculty focus group to
hear their perceptions on “course
evaluations”

Majority did not realize all these variations

Majority felt that we should revisit and revise
what and how we are using them



How are course evaluations/student end of semester

surveys being used in your department?

Discuss
Share



How do you feel about the “course

evaluations/student end of semester surveys”

Share
Discuss



Are they helpful for Formative and

Summative Evaluation

Share
Discuss



Best Practice Recommends e &

2007;Berk, 2013, 2008; Blumberg, P. 2014; Buller, J., 2012; Center for Research in
Learning and Teaching ,2012; Centra, J. ,2993; Chism, N. ,2007)

Multiple Sources of Evidence to demonstrate
teaching effectiveness

SRI/SETs/SESS
Peer Observationsusing a protocol checklist

Reflective Practice- narrative/dossier- instructor’s
explanation and descriptions

Syllabus, assignments, assessments, learning outcomes
Grade distribution, DFWI

Scholarship of teachingand learning (SoTL)

Grants, awards, publications onteaching

Other samples



/

Research on “Course Evaluations’

Student satisfaction surveys not evaluation of
teaching

Some research suggests that lower ratings are
reported for women, under-represented faculty,
required courses, challenging courses, students
who do not do well in courses

(Benton & Cashin, 2014; Boring, 2016; Centra,2005; Centra, 2000; Isey, 2007; Shevlin, 2000;
Steiner, 2006; Superson, 1999; Zabaleta, 2007)



Research findings acknowledge

(Arreola, R. ,2007; Benton, S. & Cashin, W. 2012; Buller, J., 2012; Hativa, 2013)

SRI/SETs/Student Surveys are the most commonly used sample of
evidence of “teaching effectiveness”for decision-making purposes
at universities

Frequently called “course evaluations” but in reality students do
not evaluate courses or instructors, rather they provide their
feedback, perceptions and satisfaction

Yet, NOT the best indicatoras SRI/SETs are more of a “student
satisfaction survey” than measure of teaching effectiveness or
whether students actually learned. Some research suggests that:

Easy grading=higher scores
Elective courses (vs. required courses)= higher scores
Onlineresponses- lower return rate

More advanced and committed students (e.g. seniors and graduate students)
= higher scores



Summary of Results of

Interviews with 8 other Institutions
1
All institutions surveyed have recently or are currently reviewing and

revising systems and surveys (one of the most discussed issues nation-
wide)

Majority are all online or shifting to online surveys

Range of Surveys- All have either “standard survey” for university or
"some standard questions” for university

All stress importance of multiple measures of evidence to evaluate
teaching, however, majority still find that the “survey” is predominantly
used and over emphasized
Range of "who” oversees it-

Office of Institutional Research and Assessment

Office of Online Learning



What would you like to see happen at OU with

course evaluations/student end of semester surveys?

Share
Discuss



Possible Recommendations based on Best

Practice Research- Task Force to Determine

Rename- not “course evaluation” but perhaps Student End of Semester
Survey (SESS)

SESS is only one of multiple-measures ( triangulation of evidence) of
teaching effectivenessis used for evaluation for formative (growth and
development of teaching) and summative purposes (decision-making,
tenure, promotion)

Move to online surveys with strategiesto increase online response rate

Have centraladministration system (perhapsthrough Institutional
Research) but departmentallevel has responsibility and control

Standardize rating scales- 5 highest-1 lowest
Have some questionsthat are consistent across the university and have

additional questionsthat can be departmental, course, instructor, type of
course specific
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The Center for Excellence in Teaching and Learning Quick Notes presents

“Course Evaluation” Revisited

What are they called? o oferred Terms

“Course SES Surveys (Student End-
evaluations” is of-Semester Surveys)
often the term

used for student
end-of-semester

SRI: Student Ratings of
Instruction

Additional Terms
SRT: Student Ratings of Teaching

SIR: Student Instructional Report

SRI: Student Response to Instruction

(SES) surveys. SET: Student Evaluation of
Teaching

SRTE: Student Ratings of Teaching
Effectiveness

4z Recommendations for Evaluating Teaching Effectiveness

Students can provide insight and important feedback about a course and instructor, and may be a reliable
and valid measure if it is part of a larger, comprehensive evaluation system that triangulates evidence of
teaching effectiveness. A student survey alone, however, should not be seen as the single measure of
teaching effectiveness. Students do provide us with the information, but it is up to faculty, departments
and tenure committees to provide the evaluation component and decision-making.
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Model 1 — Dimensions of Effective Teaching

General instructional skill

Model 2 - Student Ratings

[ Instructional design
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Instructional delivery

Course management
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[ Instructional assessment

Self-reported course impact on
student

Commml;thn of (h: - -

ial Interpersonal rapport

Interest in & care

LR about students
Course & lesson Promoting
organization motivation

Engaging/interesting Interactions with
pr yth students

Hatha, N. (2013). Student Ratings of instruction: Recognizing Effective Teaching.

Alternative and supplementary
teaching/learning environments

Arreolo, R. (2007). Developing o Comprehensive
Focuwlty Evaluation System.

OAKLAND

UNIVERSITY Judy Ableser, Director for the Center for Excellence in Teaching and Learning at Oakland University.




The Center for Excellence in Teaching and Learning Quick Notes presents

Recommended Process for University-Wide Student End-of-

Semester (SES) Surveys: Sample of Revised System

CENTRALIZED SYSTEM

A centralized system creates consistency in how students provide feedback on courses. This consistency could include:

Standardized and Individual Questions
Likert scale questions and open answers.
Include consistent university-wide questions and specific
questions by department, course, and modality.

-

Centralized Delivery of Online Student End-of-Semester Surveys
Centralized system is solely for organization,
dissemination and data analysis.
* Available for one week
* Three reminders that survey
is open
* For face-to-face classes, in-class time
is provided to students to complete on a
tablet, smartphone or laptop.

-

Online Format
Taken online, with analysis
available for faculty.

Centralized Analysis of Data Centralized Dissemination
The online format allows for the most efficient Results are sent to faculty within a short period
and effective summary of data and comments. of time following the end of the semester.

-

Faculty and Department Use Student End-of-Semester Surveys
as ONE PIECE OF EVIDENCE among triangulation of additional samples of teaching
effectiveness (peer observations, syllabi, etc.).
These data should be used for two kinds of evaluation:
* Formative — ongoing growth and improvement
FACULTY * Summative — decision-making (tenure and
REPRESENTATION promotion, reappointment)

DEPARTMENT
REPRESENTATION

through a narrative
or dossier.

through a narrative

L Department and faculty are ultimately responsible
for and have control of all decision-making using data.

UNIVERSITY Judy Ableser, Director for the Center for Excellence in Teaching and Learming at Oakland University.




Debrief and Wrap-Up

Questions
Comments
Take-aways
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