


Participants will be able to:
1. Review Provost’s Initiative on Evidence of 

Teaching Effectiveness and Best Practice 
Literature

2. Revisit what “Course Evaluations” can be 
called

3. Compare and contrast formative and 
summative assessment of teaching

4. Describe how to analyze and use “course 
evaluations/student end of semester surveys”

5. Describe Contextual Narratives
6. Create a Contextual Narrative



 To revise and enhance the “course evaluation” 
(student end of semester survey)

 To promote additional evidence-based practices
that are used to demonstrate teaching 
effectiveness for

 formative (growth and improvement of teaching) 

 summative (decision-making, tenure, promotion and 
merit) assessments. 



This initiative is a long term (3-5 year) project

 Task Force 1- Course Evaluations Revisited

 Task Force 2- Additional Evidence of 
Teaching Effectiveness

Task Force 1 -2016-2017- diverse representation from college 
and professional schools (nominations from deans and then co-
chairs select)



For make formative (improvement) and summative 
(tenure, decision-making, merit) evaluation of teaching

 There should be a triangulation of evidence (multiple 
types of examples- student surveys, narratives, protocol 
observations, portfolios, syllabi, exit interviews, etc.)

 What we call “course evaluations” should not be used as 
the sole or major determining factor in decision-making

 What we call “course evaluations” are actually “student 
satisfaction surveys” and provide important information 
but do not provide a “complete, accurate, valid” data if 
used alone



 Student satisfaction surveys not evaluation of 
teaching 

 Some research suggests that lower ratings are 
reported for women, under-represented faculty, 
required courses, challenging courses, students 
who do not do well in courses

(Benton & Cashin, 2014; Boring, 2016; Centra,2005; Centra, 2000; Isey, 2007; Shevlin, 2000; 
Steiner, 2006; Superson, 1999; Zabaleta, 2007)



 SRI/SETs/Student Surveys are the most commonly used sample of 
evidence of “teaching effectiveness” for decision-making purposes 
at universities 

 Frequently called “course evaluations” but in reality students do 
not evaluate courses or instructors, rather they provide their 
feedback, perceptions and satisfaction

 Yet, NOT the best indicator as SRI/SETs are more of a “student 
satisfaction survey” than measure of teaching effectiveness or 
whether students actually learned.  Some research suggests that:
▪ Easy grading= higher scores
▪ Elective courses (vs. required courses)= higher scores
▪ On-line responses- lower return rate
▪ More advanced and committed students (i.e. seniors and graduate students)= 

higher scores







 What are they called in your department?
 What do you think they should be called?



 How are they used in your department?
 When do you see them?
 How do you use them?



 How do you feel about reviewing your 
“course evaluations/student surveys”?

 What do you do with them?
 How are they used?



 Formative Assessments
 Evidence of teaching effectiveness used to guide 

growth and development in teaching
 Ongoing
 Reflective Practice

 Summative Assessments
 Evidence of teaching effectiveness used by 

department/school/college/university for decision-
making purposes

 Rehiring part time, scheduling and assignment of 
courses, tenure, promotion, merit



 Should use multiple-measure (triangulation) 
of evidence

 “Course Evaluations/Student Surveys” are 
one piece of evidence

 They should not be the sole indicating for 
summative decisions







 Discuss and share





 Discuss and share







1. Overview of course
2. Context of this semester
3. Summary of results
4. Plan of Action of things you will continue 

and what/how you will revise things
5. Rationale of concerns expressed that you 

will not revise
6. Explanation of concerns







 Work on contextual narrative
 Share 



 Thoughts?
 Questions?



 Creating a Teaching Portfolio: Evidence to 
Demonstrate Teaching Effectiveness
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