


Participants will be able to:
1. Define and describe a teaching portfolio
2. List what is included in a teaching portfolio.
3. Outline how to create a teaching portfolio.
4. Begin to develop a “teaching 

philosophy/teaching statement” for a 
teaching portfolio.



This initiative is a long term (3-5 year) project

 Task Force 1- Course Evaluations Revisited

 Task Force 2- Additional Evidence of 
Teaching Effectiveness

Task Force 1 -2016-2017- diverse representation from college 
and professional schools (nominations from deans and then co-
chairs select)



 Should use multiple-measure (triangulation) 
of evidence

 “Course Evaluations/Student Surveys” are 
one piece of evidence

 They should not be the sole indicating for 
summative decisions



 "A teaching portfolio is a coherent set of materials, including 
work samples and reflective commentary on them, compiled 
by a faculty member to inquire into and represent his or her 
teaching practice as related to student learning and 
development." -- Pat Hutchings, (1993) American Association 
of Higher Education.

 A teaching portfolio typically includes selected 
documentation of your teaching effectiveness and your 
reflection on your teaching.

 Think of it as an “expanded CV” of work samples

 Some times referred to as Teaching Dossier (more often  in 
Canada)



 Discuss
 Share



 Discuss and share



 Some schools/departments have a template that may be 
used for annual reviews
 Similar to c.v. but as it relates to teaching

 Chronological list of all courses taught and pertinent 
information (course title, course code, level of course, 
delivery model, number of students)

 Chronological list of other information- dates and 
type/name of
 Course/program design or redesign
 Awards and Grants
 SoTL work
 Conference Presentations, publications
 Professional Development



 Teaching Philosophy?-
 List of Courses and information pertaining to courses
 Teaching Narrative- descriptive and reflective practice
 Syllabi
 Assignments
 Grade Distribution
 Program or Course Design/Redesign
 Curriculum Development
 Student End of Semester Surveys
 Contextual Narrative for surveys
 Peer Observations- Protocol/checklist
 Teaching awards, recognition, letters of support
 Teaching Grants
 SoTL (Scholarship of Teaching and Learning
 Conference Presentations on T&L
 Publications on T&L
 Professional Development participation in T&L
 Service Contributions to T&L





 Follow P&T document requirements

and balance with

 In pure sense, a teaching portfolio should be

 Your own selection of what you feel best 
documents what you do

 You should determine what you want to include 
and what you do not include



 Follow Tenure/Promotion Documents of your 
unit to determine what should be in a 
Teaching Portfolio

 If documents do not require or value such a 
portfolio- begin the conversation within 
department

 For non-tenure track and graduate students
 Portfolio is an excellent tool for future job seeking



 Begin by saving and collecting EVERYTHING
 Then after each semester/year go through 

and select key work samples that you wish to 
include

 Much easier to save and discard- then have 
to go retrieve later



 The Hard Copy- Keep all in box
 Ecopies- make electronic copies of all and 

sort into folders 

 University is shifting to e-portfolios



 Often faculty are “intimidated” by the term 
“philosophy statement”

 Can simply be a statement (couple of 
paragraphs- 1-2 pages) of

 Your beliefs as they relate to teaching and 
learning

 Does not have to be grounded in “philosophy of 
teaching theory” but rather think about and 
address these questions



 What is it that I want my students to learn? 
 Why?
 How do I achieve this?
 How have I evolved in by beliefs and 

practices over time?
 What has inspired me to evolve?



 What is it that I want my students to learn? 
 Why?
 How do I achieve this?
 How have I evolved in by beliefs and 

practices over time?
 What has inspired me to evolve?



 Can be part of or extension of Philosophy Statement
 Descriptive and 
 Reflective Practice
 Build on and expand the “contextual narratives” used to 

accompany specific Student End of Semester Surveys-
now do it for longer time frame (i.e. not individual course 
or semester
1. Overview of courses
2. Context of semesters
3. Summary of results
4. Plan of Action of things you will continue and what/how you 

will revise things
5. Rationale of concerns expressed that you will not revise
6. Explanation of concerns







 Some departments require this, others do not
 Peer Observations can be effective if done correctly
 Issues with “general peer observations” is that they 

may not reflect best practices in teaching or 
observation
 No clear focus or direction for “observer”

 May involve colleague with whom you are close with or 
someone who is not a supporter of you

 What is their skill level and expertise in “observing 
teaching” (i.e. not content but pedagogy)

 What is their skill in writing a letter about the observation



 Observer should us a protocol/checklist of what 
should be observed based on research based-
practice in effective teaching.
 Examples include:

▪ Ways in which instructor engages students

▪ Professionalism of instructor
▪ Respect and fairness of instructor
▪ Timing and pace
▪ Clarity

 There are numerous protocols/checklists 
available

 Provost’s Task Force 2 will be exploring this



 Samples- typically not all, but a 
representative sample that highlights what 
you are doing and shows changes

 Samples that you can refer to in your 
teaching statement or narrative



 Samples of awards, recognitions, letters of 
support



 SoTL and TL related presentations, 
conference proceedings, grants, publications





 Depends on how you frame your full tenure 
portfolio?

 Can go in either or both places depending on 
P&T document and requirements

 Most frequently in STEM fields would go 
under teaching



 Ask colleagues in your department (and from 
other departments if your department/school 
does not require comprehensive teaching 
portfolio) to view their samples

 Ask colleagues for guidance and support in 
developing them



 Some faculty feel overwhelmed and stressed 
when creating their tenure portfolio and/or 
teaching portfolio

 REFRAME this- we are fortunate to be in a 
profession that allows us the opportunity to 
reflect on our accomplishments

 You have done the work, be proud of it.



 Thoughts?
 Comments?
 Questions?
 Take-aways?
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